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ABSTRACT 
 
This study was aimed at finding out if there would be a significant 
difference in achievement between students who were taught speaking 
using the Information Gap technique and those who were taught 
speaking by conventional methods, and finding out which speaking sub 
skills would be most improved by using the Information Gap technique 
with eighth grade students at Islamic boarding school SMP IT 
Daruzzahidin, Aceh Besar. It employed a true experimental design in 
which there were two classes; one the experimental group (EG) and the 
other the control group (CG) that each had 30 students. The data was 
collected through quantitative and qualitative methods. The quantitative 
data was obtained from the results of the pre-tests and post-tests of the 
students’ speaking. The qualitative data was obtained from the results 
of the students’ speaking proficiency improvement. The results of the 
quantitative data showed that the mean of the post-test scores of the 
experimental group was 82 while the mean of the post-test scores of the 
control group was 70. T-test result of the t-test was 4.68 while the 
results showed that the students taught by using the information gap 
technique achieved significantly better performances than those who 
were taught speaking by using the conventional method. Meanwhile, 
the data analysis from the students’ speaking proficiency showed that 
the students’ speaking proficiency had improved by more than 20% for 
all five aspects: pronunciation, grammar, lexical, speaker’s intentions, 
and general meaning.  Thus it was shown that the experimental group 
achieved a significant improvement in their speaking proficiency. 
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INTRODUCTION 
 
 Speaking is one of the important skills in English language 
learning. Students learn English in order to be able to speak, to use the 
language for communicating either with their peers or with other 
English language speakers. They not only need to learn grammar, 
vocabulary and collocation but they also have be able to use English 
language in everyday communication. As Hornby (1995: 826) has said, 
speaking is the ability to orally express our ideas, feelings, thoughts, 
and needs. While Clark and Clark (1997: 223) have defined speaking as 
basically an instrument for acting. They further added that speakers talk 
in order to have some effect on their listeners, to assert things, to 
change their state of knowledge, to ask questions, to get people to 
provide them with information, to request things and to get people to do 
things for them. This refers to oral proficiency and it is very similar to 
the notion of communicative competence. 
 Based on both the Competency Based Curriculum (KBK) and the 
School Based Curriculum (KTSP), the aim of teaching speaking is to 
train the students to be able to express meaningful and contextual 
communicative skills in real life situations. According to the School 
Based Curriculum (KTSP) for junior high schools, the students are 
expected to be able to express transactional and interpersonal messages 
or spoken monologues and communications in such genres as narrative, 
procedural, spoof/ recount, report, news item, descriptive, anecdotal, 
exposition, discussion, commentary and review (Depdiknas, 2004: 2). 
 Based on the researcher’s observations, there were several factors 
resulting in the failure of students in tests of speaking English at SMP 
IT Daruzzahidin. Firstly, the teacher still implemented a conventional 
method for teaching English. The teacher usually asked the students to 
create and memorize dialogues without giving them enough time to 
practice together and to take part in speaking activities. 
 Secondly, the students were less interested in speaking. This was 
because the teacher taught them without variation. The teacher rarely 
used any different techniques in teaching. The teacher did not select 
English teaching materials based on the student’s needs and interests, 
because she apparently lacked ideas. As a result, the  average score of 
the students in speaking English was only 60.  
 Thirdly,the students did not find that the language they were 
learning was purposeful and meaningful for their daily lives. They 
learned it only to memorize the pattern or content but they could not 
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connect it to any context. Actually, a great part of a teacher’s job is to 
provide the contexts. The more the students are able to connect the 
academic lessons to some context, the more meaning they can derive 
from the lesson. 
 Finally, most of the students felt anxious trying to use their English 
language because they did not know how to express it correctly. 
Related to this problem, Brown (1994: 225) has stated that one of the 
obstacles in learning to speak EFL is the anxiety generated over the 
risks of blurting things out that could be considered wrong, stupid, or 
incomprehensible. From this, we can conclude that some students do 
not want to speak because they are afraid of making mistakes. Many 
students are fearful of being poorly judged by their friends. 
 For that reason, in improving students’ speaking abilities, a teacher 
should always co-operate with all of the students in her class. Good 
students can also make a contribution by co-operating with their friends 
to help them in organizing their thoughts in a meaningful and logical 
sequence and using them as a means of expression. A good learner 
should learn the use of the right words together with the using the 
language rules and learning appropriate collocations. Burns and Joyce 
(1997: 31) have stated that speakers must be able to anticipate and then 
produce expected patterns of discourse (ie collocations) for many 
specific situations. 
 Regarding the problem above, the researcher suggests that an 
effective technique to use in order to improve the speaking skills of 
students is called the Information gap technique. Harmer (2004: 4) has 
stated that the Information gap technique will assist students to reduce 
their anxiety and to feel comfortable to express their ideas in 
communicating in the target language. It is believed that learning 
English speaking using the Information gap technique will help to 
motivate them to speak. 
  
LITERATURE REVIEW 
 
Speaking 
 Speaking is an active process of negotiating meaning and of using 
social knowledge of the situation, the topic and the other speakers 
(Burns and Joyce, 1997: 50). Further, Nunan (1999: 14) has defined 
speaking as an interactive process of constructing meaning that 
involves producing, receiving, and processing information received 
orally. According to the 2004 Competency Based Curriculum, speaking 
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refers to the ability to speak effectively in different contexts to give 
information, to express ideas and feelings, as well as to build social 
relationships in the form of activities which are various in nature, 
interactive, and interesting. The ability to speak means the capability to 
be involved in the process of exchanging or negotiating meaning in oral 
form. Consequently, there is a real reason for asking questions or 
giving information in a speaking activity. In other words, in the context 
of speaking skills, the teacher must provide the students with the reason 
for speaking which will require them to express their ideas and to 
exchange information. 
 The goal of teaching speaking skills is communicative efficiency. 
Learners should be able to make themselves understood, using their 
current proficiency to the fullest. They should try to avoid confusion in 
the message due to faulty pronunciation, grammar, or vocabulary, and 
to observe the social and cultural rules that are applied in each 
communication situation. In more specific contexts, the purpose of 
teaching speaking skills according to the Competency Based 
Curriculum for senior high schools is to enable the students to speak 
based on the given situation to create their own utterances, to describe 
their world, to provide the students with the ability to give information, 
to express ideas and to build relationships with oral communications. 
Further, the students are expected to be able to interpret the content of 
various oral texts and respond to them with interactive and interesting 
activities. 
 The teaching of speaking will enable students to realize their 
progress or maturity in thinking. The teaching of speaking is vital to the 
act of expressing oneself so as to be understood by others. In addition, 
we are witnessing in our life that no intention meets expected 
responses, except when it is spoken.  The teaching of speaking conveys 
the sense of exposing the students to express their thoughts, ideas, and 
feelings. It is considered important in terms of the teaching of language, 
since it can bring the students to think creatively and through speaking 
they can express what they are thinking about. Ur (1996: 120) states 
that the classroom activities that develop the ability of learners to 
express their ideas through speech should be considered an important 
component of a language course. 
 Lado (1964: 11) states that language is intimately tied to man's 
feelings and activities. It is bound with nationality, religion, and 
feelings of self. An individual can express her feelings well by learning 
from others how to express them. Citizens can communicate their 
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intentions by using the language of their nation. Pastors, priests, 
clergymen, and theologians can deliver speeches to their audiences by 
firstly learning how to speak well. All of these notions are aimed at 
replying to the question asking for the reasons why the teaching of 
speaking is important and should be implemented. 
 
The Information Gap Technique 
 The Information Gap Technique is a useful activity in a speaking 
class. In an information gap activity, one person has certain information 
that must be shared with others in order to solve a problem, gather 
information or make a decision (Neu & Reeser, 1997). These types of 
activities are extremely effective in an L2 classroom. They give every 
student the opportunity to speak in the target language for an extended 
period of time and students naturally produce more speech than they 
would normally otherwise do. 
  In addition, speaking with peers is less intimidating than presenting 
in front of the entire class and being evaluated. Another advantage of 
Information gap activities is that students are forced to speak to other 
students in order to accomplish their tasks. Both Neu and Reeser (1997) 
and Ur (1996) list the characteristics of a successful information gap 
speaking activity via:  
(1) Learners talk a lot. As much as possible of the period of time 
allotted to the activity is in fact occupied by learners talking.  
(2) Participation is even. Classroom discussion is not dominated by a 
minority of talkative participants: all get a chance to speak, and 
contributions are fairly evenly distributed.  
(3) Language is of an acceptable level. Learners express themselves in 
utterances that are relevant, easily comprehensible to each other, 
and of an acceptable level of language accuracy. 
 Information gap activities fulfill all of the above criteria. The 
teacher simply explains the activity and reviews the vocabulary needed 
for the activity. Students are then on their own to complete their tasks. 
Each participant must play an important role because the task cannot be 
accomplished without everyone’s participation. Many Information gap 
activities are highly motivational because of the nature of the various 
tasks. Activities that require the solving of a problem or a mystery are 
especially effective. Teachers should know whether an activity is of an 
acceptable level of difficulty for students. If students are sufficiently 
prepared for the activity, the level of language accuracy will be 
acceptable. Information gap activities can also reinforce vocabulary and 
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a variety of grammatical structures taught in the class. They allow 
students to use linguistic forms and functions in a communicative way. 
These activities bring the language to life for students; they can use the 
building blocks of language teaching to speak in the target language.  
 Another type of information gap activity is a communicative drill, 
that is “one in which the type of response is controlled but the student 
provides his or her own content or information” (Richards, Platt, and 
Platt, 1992: 223). In communicative drill the teacher controls the 
learners’ primary speech by ensuring that they produce short 
utterances. Here are three suggestions: (a) Practical situations, the 
students can practice requesting and providing information in situations 
such as asking for directions in a city and ordering meals in a 
restaurant. For example, after mechanically drilling the question – 
answer pattern “where is…? It is ….” and prepositions of location, 
students work in pairs, with one asking for directions to a specific 
location and the other giving directions. (b) Guessing Games, the 
students can do guessing activities in pairs or groups. There are many 
variations. For example, one student chooses a famous person, and the 
other asks yes-no questions until the identity of the person is 
determined. Or, one student draws a picture of a fruit or an object and 
turns it over on her desk; her partners must then guess what the item is 
by asking questions “Do you have a…?” etc.etc. until the correct 
answer is found. Another variation is the teacher provides a short, 
incomplete story plot for students to discuss and guess the way it ends. 
For example: the teacher reveals the answer to only one student; the 
rest of the class must guess the answer by asking that students 
questions about the plot that can be answered only with yes, no, or 
irrelevant. (c) True Answers are unlike typical substitution drills, these 
questions are related to the lives of the students. For example, after 
modeling a sentence, such as “my father is a doctor,” the teacher asks 
students to construct similar sentences, in this case, truthfully stating 
the occupation of someone in their family. If the class is noisy, the 
teacher can ask: “what are you talking about?”, “why are you not 
listening?”, or “what are you laughing at?” 
 
RESEARCH METHOD 
 
Data Analysis for Test 
 Some statistical formulae were used in examining the first research 
problem, they were to obtain the mean, standard deviation, and t- test. 
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Before the data was analyzed by using t-test, it had to be examined for 
normality and homogeneity first. The steps used in analyzing the data 
were as follows: 
 
Mean 
 The mean is used to investigate the average score of the students. 
Sudjana (2002: 67) uses the formula for the mean as follows: 
 
Mean = x = 
n
xf ii
 
In which:   x  =  Mean 
   ii xf = The amount of frequency multiplied by midpoint 
of the interval class 
  n  =  The number of sample 
 
Standard Deviation 
 The next step is determining the standard deviation which is used in 
order to investigate the variability which is most often reported in 
research (Sudjana, 2002: 94). The formula is: 
 
2
s  = 
 
 1
22

 
nn
xfxfn iiii
 
In which: 
2
S  = Standard deviation
 
   

2
ii xf  
Distribution frequency  
   x  = The mean of the value 
   n  = The number of sample 
 
T-test 
  To find out if there is a significant difference between the two 
means of both groups that is the control and the experimental class, the 
t-test is used (Sudjana, 2002: 239).  
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In which: x  Mean score of the groups 
 s  Standard deviation 
 n = Number of sample 
 To prove the hypothesis, the scores of both the EG and the CG are 
compared by using the t-test. In this case, the level of significance 
degree α=0.05 is used to determine the t-table with the degree of 
freedom (df) = n+n = 58.  
 The criteria for the hypotheses is that if t-test < t-table, Ho should 
be accepted. On the other hand, if t-test > t-table, Ha should be 
accepted. 
 
Analysis for  Speaking Proficiency of Students 
 In order to answer the second research problem that is to describe 
the students’ improvement  in their speaking proficiency after using the 
Information gap technique in the EG, the percentage formula was used 
as mentioned in Sudjana (1992: 50); this formula is as follows: 
 
P=   x 100% 
In which: P = Percentage 
 F = Frequency of results 
 n = Total number of samples 
 100 = Constant value 
 
FINDINGS  
 
 Table 1 shows the scores from the tests of the EG and the CG. 
 
Table 1. The Raw Scores of the Experimental and Control Groups. 
 
Experimental Class Control Class 
 
No Sample 
Score 
Sample 
Score 
 
Pre-Test Post-Test Pre-Test Post-Test 
 
1 Student 1 75 80 Student 1 45 60 
 
2 Student 2 45 70 Student 2 65 70 
 
3 Student 3 50 80 Student 3 55 65 
 
4 Student 4 50 80 Student 4 60 65 
 
5 Student 5 70 90 Student 5 40 60 
 
6 Student 6 65 80 Student 6 55 60 
 
7 Student 7 40 65 Student 7 70 90 
 
8 Student 8 60 80 Student 8 60 75 
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 Table 2 shows the summary of pre-test results from both groups. 
 
Table 2. Summary of the Results from the Pre-tests for the EG and CG. 
 Experimental 
gabs  
testt   df  α tablet   Control 
Group  Group 
N 30 
2.82 1.06 58 0.05 2.002 
30 
x  59.3 56.3 
2
s  121.95 117.13 
s  11.04 10.82 
  
 The summary from the results of the post-tests for the EG and the 
CG is presented in Table 3. 
 
Table 3. Summary of the Post-test Results from both the EG and CG. 
 Experimental 
gabs  
testt   df  Α tablet   Control 
Class  Class 
N 30 
2.56 4.68 58 0.05 2.002 
30 
x  81.7 69.7 
2
s  78.16 118.85 
s  8.8 10.9 
 Table 1 continued… 
 
9 Student 9 50 85 Student 9 65 80 
 
10 Student 10 40 65 Student 10 65 70 
 
11 Student 11 70 90 Student 11 45 65 
 
12 Student 12 45 85 Student 12 60 65 
 
13 Student 13 70 90 Student 13 65 70 
 
14 Student 14 75 85 Student 14 40 65 
 
15 Student 15 70 85 Student 15 55 60 
 
16 Student 16 60 90 Student 16 60 55 
 
17 Student 17 65 90 Student 17 70 90 
 
18 Student 18 65 90 Student 18 70 80 
 
19 Student 19 50 80 Student 19 70 85 
 
20 Student 20 50 55 Student 20 55 80 
 
21 Student 21 60 85 Student 21 50 60 
 
22 Student 22 65 85 Student 22 60 80 
 
23 Student 23 75 90 Student 23 45 80 
 
24 Student 24 60 75 Student 24 70 80 
 
25 Student 25 50 85 Student 25 65 65 
 
26 Student 26 45 75 Student 26 40 55 
 
27 Student 27 65 85 Student 27 45 85 
 
28 Student 28 55 90 Student 28 45 55 
 
29 Student 29 75 90 Student 29 65 65 
 
30 Student 30 65 75 Student 30 35 55 
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 The summary of the paired tests of the pre-test and the post-test 
results for the EG are in Table 4. 
 
Table 4. The Summary of the Paired Tests of the Pre-test and the Post-
test Results for the EG. 
Group I 
   testt   df  Α tablet   
 Pre Post 
Pre-test-Post-test of 
Experimental 
Group 
N 30 30 
13.63 29 0.05 2.045 
x  59.3 81.7 
D 22.3 
Sd 8.98 
 
 The summary of the paired test of the pre-test and the post-test 
results from the CG are presented in Table 5. 
 
Table 5. The Results of Pair Sample Pre-test and Post test from the CG. 
Group I 
   testt   df  Α tablet   
 Pre Post 
Pre-test-Post-test of 
Experimental 
Group 
N 30 30 
7,22 29 0.05 2.045 
x  56.3 69.7 
D 13.3 
Sd 10.11 
 
 Furthermore, Figure 1 summarizes the EG students’ results in the 
five aspects of speaking proficiency viz: pronunciation, grammar, 
lexical, speakers’ intentions and general meaning.  For pronunciation, 
the EG got 55 % in the pre-test and 79 % in the post-test. For grammar, 
they got 54% and 74% in pre-test and post-test. For lexical, the EG got 
58 % in the pre-test and 87% in the post-test. Next, they got 53% in the 
pre-test and 68% in the post-test for speaker’s intentions. Finally, for 
general meaning, the EG got 60% in their pre-test and 85% in their 
post-test. Thus, the EG had a better performance in improving their 
speaking proficiency than the CG since their average improvement in 
all five aspects of proficiency was 23%.  
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Figure 1. The Speaking Proficiency of the EG  by Speaking Aspects. 
 
 Next, Figure 2 summarizes the CG students results in the five 
aspects viz: pronounciation, grammar, lexical, speakers’ intentions and 
general meaning. For pronunciation, the CG got 52 % in the pre-test 
and 64 % in the post-test. For grammar, the CG got 47% and 58% in 
the pre-test and the post-test. For lexical, the CG got 55 % in the pre-
test and 74% in the post-test. Next, the CG got 58% in pre test and 79% 
in post-test for speakers’ intentions. Finally, the CG got 57% in pre-test 
and 83% in post-test in general meaning. It can be concluded that there 
was a fair progression in the CG speaking scores since all five aspects 
increased on average by 18%.  
 
Figure 2. The Speaking Proficiency of the CG  by Speaking Aspects. 
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 From the t-test analysis, the EG and the CG were similar in terms of 
their initial ability in speaking in the pre-tests. The same procedure was 
done to see the significance of the difference in the means of the post-
test scores. The mean of the post-test scores of the EG was 82 while 
that of the CG was 70. The result of the t-test showed that the 
difference between the two means was significant thus the students 
taught using the Information gap technique achieved significantly 
better scores in speaking than those who were taught using the 
conventional technique. This means that this technique trains the 
students to work together actively by asking questions and sharing 
information with their partners. 
 
CONCLUSIONS 
 
 From the data analysis above, four main conclusions can be drawn 
about what has been found out about the use of the Information Gap 
Technique for teaching speaking, they are: (1) the students who were 
taught using the Information Gap technique got  better results in 
speaking compared to those who were taught by the conventional 
technique, (2) the EG made significant improvement in all five aspects 
of speaking: pronunciation, grammar, lexical, speaker’s intentions, and 
general meaning. These main points are elaborated below. 
 First, the findings showed that the students who were taught by 
using the Information Gap technique got better results in speaking 
compared to those who were taught by the use of the conventional 
technique. Second, the findings reveal that there was a positive 
progression of students’ speaking proficiency in all five aspects viz: 
pronunciation, grammar, lexical, speaker’s intentions, and general 
meaning. This can be seen from the improvement in the aspect of 
speaking after being taught using the information gap technique. The 
first aspect, pronunciation, increased 24%, the second aspect, grammar, 
rose 20%, next lexical grew 29%, speaker’s intentions also rose 15%, 
and the last aspect, general meaning, increased 25%. In conclusion, 
from all aspects of speaking proficiency, the lexical aspect increased 
the most with 29% and all 5 aspects increased 23% on average. 
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